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Ericha Anderson
ngagement Specialist (K-5
Administrative Intern
Vancouver Public Schools

Vancouver, WA

22000 students

300 teachers
39 Schools - 24 Elementary, 6 Middle
School, S High School, Art School
(6-12), STEM school (6-12), 6 Dual
Language Schools (K-3), PBL School
(K-3), Home Connections, Virtual

Learning ﬁmdem*f
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% Who Is In The

oom./

1 Teacher Teacher
; PreK-6 7-12

S Specialist 4 Counselor

S Administrator Other

F-————




% . Fmd uour group b9 makmg 4 of o klnd wn‘h o y
: your plagmg cards.

« Work fogeiher to make fhe "Iongesi"paper
~chain you can using onlg scissors, glue, and
two pleces of paper. ‘



e Wha’r did your ieam do we||7 ‘
o What part was the most challengmg’

o f you could do \‘he chollenge again, Whml would gou “
~do dlfferenﬂg'? ‘



| WanBmy, mlden’Tic_et!



Me trying to make a
difference at work




: T Trama-normed school e
~ Challenging Behavior
- Whatisit>
- Communication N e e S
A d verse C h| l_dh Q O_d _E_x_p_e_ I:l _e_r}(; ?§ B \ v ) PREMVIG -
Toxic Stress o

UPSTAIRS
BRAIN

W e,

e — e — e e e e e e e —————

What itisn’t

D | Sres p ect BRAIN

- Disobedience

| Non-complience | ol




; The student has or :
continues to experience -
toxic stress. &
WHY ARE WE SEEING A &
The student feels his life is SIGNIFICANT INCREASE IN The student's brain is ‘

y out of control. \‘ EXTREME BEHAVIORS? overwhelmed with cortisol.
> The student's brain cannot The studentis stuck in
physiologically take in new “orvival hode
v knowledge or problem-solve.



. “Traumo.ie an exceptional experience in which powerful and

dangerous events overwhelm a person’s capacity to cope” (Rice and
Groves 2005). Keep in mind that the experience doesn’t have to be

life-threatening to trigger o trauma response.

. It's the child’s response and interpretation of the event that
creates the harmful impact and matters most, not the event itself.

e Trouma doesn’t discriminate. It happens across all communities and
cultures.



Suicidal Family Member
10. Living With A Drug Addicted or
Alcoholic Family Member

TopTen

Sexual Abuse

Physical Abuse

Emotional Abuse

Physical Neglect
Emotional Neglect

Loss of Parent

Witnessing Family Violence

: tion of a Family Memb “Children with toxic stress live
iianbicshaiobabe il sl much of their lives in fight, flight =

Having a Mentally Ill, Depressed, or

or freeze mode. Theyrespondto |
the world as a place of constant |
danger.” -Jane Ellen Stevens et

oo el b e ga s PO -3




Impact of

e 3x more l
e 5x more |
e 6X more l

Students with ACE Score 3+

kely to experience academic failure
kely to have attendance issues
kely to have behavior problems

Other Impacts of ACES

increased stress response (fight or flight)
limited ability to regulate emotions
difficulty trusting others

problems with concentration and attention
low self-worth and self concept
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- Trauma Informed

Approach

Trauma research tells us that students who
survive trauma and grow to be successful
identify one single variable in their success: they
were connected to a caring adult who believed in
them and cared about them. Teachers are the
most frequently endorsed adults who make a
powerful impact on children’s and adolocent’s
direction in life” - The Trauma. Informed School

i1

e R T

¥




Fihe i i =

v

i

£ }‘E ¥

i
\
M,

c
i
-?.).'-‘u -

»
P
VelY B

*
Ex et

]
I
N
b
il

-
1
-
£
.
s

Whether a student
comes to school today

The services a student is
eligible for

How a student chooses
to behave under stress

The way you welcome a
student when they arrive

The attention you give
the student before they
struggle

The environment you
provide for this student
and your willingness to
look at the need vs. the

behavior
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Billy's Stor

»= 1. Find your partner by matching the
suit of your playing card.
= 2.Each partner reads a Billy story.

- 3- Discuss the reflection questions.







Tradiional Dicipline vs. Trouma Informed

¢
Listening to student

¢
Talking at student

-\ Fear based Tactics =~ | Focus on regulation

Shift the ‘burden” |~ Identify student needs |

| "'"" Suspension/ Expulgion i Behovior im‘er vem‘ion







Structure your classroom for success

Teach students how to be successful

Observe student behavior
Variables to consider when designing

classroom/Individual behavioral support

Interact positively

. *Physical «EXPLICITLY  -Collect & «Sustain 5:1 ‘Immediate
structure teach class Analyze data ratio of
i expectations positive to Maintain
¢ «Classroom & routines. ‘Make negative dignity
schedule adjustments to  interactions. A
I b -EXPLICITLY your level of -Always include =
A2y Individual Teach suppaort. -Build non- a teaching &
schedules motivational contingent modeling
g system. *|ntensity of positive component
¢ “Visual measurement  relationships when
| Supports +EXPLICITLY plan = with your providing
Teach & model intensity of students. correction.
social skills. instructional
3 need.
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Educator Self-Assessment: This self-assessment is intended for teachers to reflect on successes and apportunities for growth and plan for refinement.
{2 *Click on the word to be directed to the Effective Classroom Practices Resource HUB page.

Structure

Routines
Thge 5EI!|-I.IEFIEE al actions: that cregles
Ine most effechae ol &Sarondr.

[] 10-20% of time building

oMMty
[[] Greet Students at door

[[] Atention Signalicall and
[EEpONSe
[] cASEL's 3 Signature SEL
Practices
[] Welcoming Ritusl
[C] Engaging Practices
and Brain Breaks
[[] Optimistic Closures
[] Commasnity circles
[] Instructional Rioutine
[] Clear target
Entry Task
Teaching & Modeding
Check for
undersianding
Independent go.p wWork
Exit task’ Assessment
| dofWe do'You do

[0 Conflict Resciution Routine
Physical Space:
Adranging space in an orderly fashaon
that ncreases workBow and behasiar

O
B
O
O
O
O

Teach

Teaching Expectations

Teaching expectations provides
clear meaning io the outcomes and
neadead

CHAMP'S: Expectatiors/agraements

[] Conversation
[ How to Ask for help
[] What's the activity

] Movement opportunty
] How participation is

“taught” before
EVERY transition
and activity
Inchede SEL
edements

communicated
with families and
caregivers

Observe

Active Supervision:

The process of monitoring leammdng,
performance and behavior that
includes moving, scamning,

interacting and planning

[[] Physically monitor each
space 1-2 imes per work
period

Visually monetor each
space 1-2 imes per minute
Routinely collect data to
make adjustments and
decisions based on what is
happening

Model class agreements
while monitoring

Ll
L

Interact

Positive Feedback:

Encourage behavior, growth or
vaiues by delivering specific
feedback regarding observed
student success in theze aress.

] 4:1 positive to negative
interactions

] Range of Positive
Feedback, age-appropriate
& non-embarrassing [see
bk}

(] Welcoming interactions:

each student daily;
greating by name and

pronouns

Opportunities To Respond:
Engage students by offering verbal,
written, gestural respanse.

O

4-6 per minute (new
maternal

8-12 per minute {renvaw
material }

Call and Response as
attention signals

Student talk opportunities

OO0 DO

Correct

Fluent Correction

Behavior response: Estabksh a
continuum of nstructional responses
10 Manage ciasaroom behawior.

[] Correction is
Maintain Dignity
immediata
Specific
Feasonably Private
Brief
Gentle
Consistent

0000000

[] Acknowledgement system
in place

[] utilizes a range of
girategies (&t least 3)

Electronic Version
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Routines and Phgsicol Space

Trauma informed: Student Benefits:

rovide consistent, predictable setting * Helping develop a sense of security and

caffolds students actions in class control
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o Encourages positive interactions » Providing predictability and supporting
competence and confidence

e Increasing independence within a routine




CALMING

CORNER

e
@2@ 1 CHOQOSE A STRATEGY

@ ) SET THE TIMER

5 BREATHE
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atberion or arewers o qeshions?
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= 7 ""'M"“:: o WHET i3 THE DBJECTIVE?

B WHLT IS THE [ME PRODUCTT
® EYES N THE GROUP, BAAIN THL GROUP,
BOGY 1M THE GROUP
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m ROVE . AS LONG &5 TOU B0 BOT [EFTRACT OTHEES
® O3 ROT GET IH SOMEORES PFTRSOMAL SPACT
& IF TOU HEER TO LEAVE THE ROGHM,

B WOT SLAN THE DOCR:

and am | dlowed 0
move around the classroom?

u F O DO HOT WANT T3 SHARE, YU REY SFags-
# FOCUS 08 THE ASSIGHEINT

& LITIM TO OTHERS

® EYERYOHE SHARES IDELY

SUCCESS
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throughout the classroom.

Active supervision supports:
 managing behavior quickly
e providing students feedback about
behavior or academics (support and
refinement/enrichment),

o facilitating positive relationships once.

ks g
Loy
o 2N ¥
L : \.II

=

g

Active Supervision

Active Supervision is the process of moving, scanning

In a 15-minute work

classroom twice.
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and interacting

period

e Movement: Touch each point in the

e Scanning: Twice per minute.

e Interaction: Give each student feedback
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_ar overly dimundm?"" disruptive 3=
in, somewhat dongeraus us,needed g = losted more tha
plem, caused pain. and/or injury, dangerots. :
have coused pain 4% : ve student for a'sp
: md extremely disruptive : b g erval,

Interval length: Sron riervas Total time observed: & rreasures a day

Behavior: Operational definition: vertd, physcd, aosturd
Orlask prornpls pronnpis to stay on task;
orreet off-ask for at least 10 seconds ard requires
pronnpt o start;
off-gef: back on task OR 10 rrore seconds has elapse
and a new prorpt £ needed

Tally Tally Tally

Time | (i YES Time _ Time YES
10:00 | | I 1 | 12:00 | 1:00 1 | |I

10:05 | T\H\L 12:05 1:05 H\L‘L

10:10 || ” 12:10 7 1:10 I||]

10:15 | : 1:15

10:20 ' [ ll

ath, broke pe it : | ’ I

115 during M

. ]Irlll

& . B

% intervals the behavior occurred: _65%_
Average behavig al: 19




Spoken words

Tone of voice

Body Language
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Interact
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ve Reinforcements

48 .
hen
\§ Zarart : F>

Then 3 :
_— o> Roek It e Not bribery and more
’af&’ty Tickgy ® .
s than just a reward
- es;:)eijnc Rbidi \

e Shared
understanding

MRS. ANDERSON BREAK TIMES

R‘ﬂo - '*::\_‘__:I 10:00 am
cocooa o | i

11:00 am

between students,

| HALL PASS B 2:30 pm

teachers, admin, and
parents
e Not a one size fits all
e Social vs. Items
e Activities vs. Breaks



When Students Are
Behaving in a Way That

Seems...

Manipulative
Bossy
Dramatic
Aggressive
Clingy
Attention-seeking
Oppositional
Indifferent
Passive aggressive
Distracted
Disinterested
Pleasing

They Could Have...

Emotional needs: the need
to regulate their feelings and
responses

IfSo...

Provide a safe break

Give students a brain tool (e.g,
weighted pencil, stress ball) to help
them get back to their upstairs
brain

Restorative Conversation

Question:

Sentence: @))

Relationship needs: the
need to connect with fellow
humans

Check and connect with the stu-
dent prior to a transition or change

Connect the student with another
safe adult in the building

What Happened?

"What happened for me was...”

Control needs: the need
to be in charge of their own
situations

Give the student a job so they can
feel like they have some control
over a setting

Provide some predictability and
choice (e.g, “Where do you think
you should sit so you can be the
most successful?")

the future?

2.

What were you thinking? "I was thinking...”

3. : " . . - "
What do you think you need To make it right, I will...
to do to make things right?

4. @ How will harm be avoided in "Next time we will.."

Physical needs: the need to
eat, sleep, exercise, and take
care of the body

Provide a healthy snack

Give the students a few minutes to
put their heads down and rest
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“You have until the count of 5 to get to
your seat or will happen”

“| am going to give you a minute to think about ™
what you need In order to return to your seat and B

AV,
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then we will discuss it.”
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“This kid just doesn’t want to learn!”
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“Clearly there are some things going on
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with this child that are preventing them
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from understanding these concepts”




Video unavailable

Watch on YouTube o | hope that either all of us or
o S none of us are judged by the
actions of our weakest
moments, but rather by the
strength we show when and
if we're ever given a second
chance.

TED, TED LASSO




", Jeremy Bullock

) SAFE SCHOOLS SUMMIT
Thank Youl

Presentation Slides Workshop Survey Contact Info
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ericha.anderson@vansd.org

www.vita.vansd.orqg

https://bit.ly/Bullock2024
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