SOCIAL AND EMOTIONAL LEARNING
IN MONTANA SCHOOLS

A Vision of Student Success



Presenter
Presentation Notes
Icebreaker: State your name, location and a song that describes the past year best. Virtual -Put your name, location and a song that describes the past year
Raise your hand or Unmute and say yay if you have heard of SEL and know what it means/ Unmute and say nay if you have not heard of SEL or don’t know what it means
Questions throughout by raising your hand or put them in the chat box



Session Goals

You will be able to :

v'Understand what is Social Emotional Learning (SEL) and the benefits of SEL
v'Discuss and share the MT Social Emotional Learning Competencies

v’ Multi-tiered System of Support Aligned

v'Leveraging SEL for Support




SOCIAL EMOTIONAL
LEARNING




What is SEL@

o Social and emotional learning (SEL) is
the process through which all young
people and adults:

(¢]

Apply the knowledge, skills, and
attitudes to develop healthy identities

Manage emotions and achieve
personal and collective goals

Feel and show empathy for others

Establish and maintain supportive
relationships

Make responsible and caring decisions
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Presentation Notes
Ryder: Social and emotional learning (SEL) provides a foundation for safe and positive learning, and enhances students' ability to succeed in school, careers, and life. It enables adults to regulate their own emotions, manage stress and promote relationships to others, students and content. This graphic shows the framework for SEL, it does not dictate the approach, the strategies or resources to implement SEL in your schools or districts. It is a guide to build common language and understanding. 

SEL happens every where whether it’s intentional or not


BENEFITS OF SEL




Benefits of SEL for Montana
Schools and Communities

Decrease in
behavioral
health
concerns

Increase in
academic
performance

Increase in Increase in
teacher attendance
retention & graduation

Increase in $11to S1
workforce return on
readiness investment
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Presentation Notes
Ryder - Read in rank order of responses: 
Studies show students who attend schools with SEL increase their academic performance by an average of 11 to 17 percentile points
SEL has been shown to help students better manage stress and reduce feelings of depression 
Teachers report better classroom management where SEL is implemented, resulting in lower discipline referrals and a higher quality work environment
SEL is an effective strategy for preventing student dropout and increasing school attendance and graduation
Strengthening the SEL skills of school-aged children increases their readiness to enter the workforce 
The average return on investment for school-based SEL is $11 for every $1 spent



MONTANA'S

APPROACH TO SEL
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*Animations*
 Montana OPI is leading the efforts with supports across divisions, as this is such vital and critical work that connects mental health, academics, and school supports. Connecting with partners across Montana in multiple workgroups, helps to guide the work and vision of quality SEL in Montana.
<animation>
School district representatives, sharing the perspectives of directors, coordinators, counselors, and educators provide insight and perspectives, thoughtful questions and solutions, as well as practical guidance and activities already in place.

<animation>
Cross-department representatives at DPHHS and university partners continue to add valuable ideas and ways to connect on crucial interconnected topics to build supports for schools and partners that care about student and families. 

<animation>
Supporting the efforts are national partners CASEL and the Region 17 Comprehensive Center Network, providing resources, research, tools and collaborative support for ongoing efforts at the state and district levels.



The SEL Workgroup seeks 1o :

o Goal

To develop social and emotional
learning competencies and best
practices in a mulfi-tiered system of
support for grades K-12.

o Shared Vision

To create a learning environment where
all students, teachers and staff feel safe
and successful. To build skills for the
present and future (relationship skills,
career readiness, civic and community
engagement), mitigate the effects of
trauma and provide pathways to
academic success.




MONTANA'S SEL

COMPETENCIES




MT SEL Competencies

o Social Emotional Learning (SEL) as an essential component of @
Multi-Tiered System of Support (MTSS) framework affirms that SEL
has a strong return on investment. Competencies that braid
academic, behavioral, and social emotional create a common
language that builds resilience and promotes essential soft skills
which directly translates to teacher retention and workforce
readiness.
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SEL Competencies: Why

o “To help educaftors at different grade levels recognize,
understand, and intentionally support development of social and
emotional competencies in their students, the CASEL CSI
recommends that states articulate what students should know
and be able to do with regard to SEL (across all grades or grade
bands, with developmental benchmarks or indicators). These
competencies/standards provide an organizing framework for
SEL that ideally includes simple, clear, concise, statements that
are strongly grounded in research.” CASEL
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Presentation Notes
Competencies help individuals to accomplish goals, meet challenges, and engage effectively in social groups and environments.



SEL Competencies: How

o Implementation of these competencies requires two underlying
condifions:

o First, all learners will have the support of a trusted adult in a safe
and healthy environment.

o Second, these adults will use developmentally appropriate
practice, will explicitly model the skills, and will decrease their
level of support as the learner gains confidence.
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Presentation Notes
Emphasis on support and connection with a trusted adult across all grade bands.



MT SEL Competencies

Designed for
students Aligned with
kindergarten to educator SEL
grade 12

Vertically and
horizontally
aligned

Developmentally
appropriate
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Presentation Notes
Incorporated multiple cycles of feedback from teachers, specialists, administrators and parents.



MT SEL

Competencies
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K % Montana Social Emotional Learning (SEL) Competencies
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self-Awareness

The ability to understand
ones own emotions,
thoughts, and values
and how they influence
behavior across contexts.
This includes the
capacities to recognize
one’s strengths and
limitations and to
develop a well-grounded
sense of confidence

and purpose.

1. Identify, understand,
and link emotions,
thoughts, and values
and recognize how
they influence behavior
across contexts.

2. Recognize and
model awareness of
personal strengths
and limitations.

3. Integrate personal and
sodial identities.

4. Demonstrate/model
heonesty and integrity.

5. Examine prejudices
and biases.

6. Experience self-efficacy.

7. Model a growth mindset.

1. Identify and label basic
emotions (e.g., happy, sad,
mad, scared) and identify
situations that cause
those emations.

2. Describe one's basic
emotions and how they
may be the same as or
different from others.

3. Identify ways to seek help
when needed (including
help with personal,
cultural, and linguistic
problems).

4, Differentiate between
likes and dislikes and how
they may be the same as
or different from others.

5. Recover from simple
mistakes by using
strengths to recognize,
acknowledge, and
address those mistakes.

6. Identify and state a
simple goal or an area
of improvement.

1. Label and describe
emotions using a growing
vocabulary (e.q., happy,
excited, mad, furious,
worried, scared).

2. When prompted by
adults, understand the link
between emotions and
physical responses and

behavior in self and others.

3. Identify and reflect upon
personal self-interests and
skills to develop simple
goals to pursue.

4, Identify strategies, such
as asking for help, to
persevere through
undesirable tasks.

5. Identify strengths and
limitations when faced
with a challenge.

6. Identify and examine
their role in family and
community in terms of
how they view themsehves
and others.

1. Recognize, label, and
describe emotions linked
to physical responses and
behavior in self and others
across different settings.

2. |dentify and prioritize
personal strengths, skills,
and interests to develop
personal goals.

3. Examine how family
and culture impact
thoughts, prejudices,
biases, and actions.

4, Describe the relationship
between effort, attitude,
and achievement.

5. ldentify strategies and
resources to pursue help
for achieving goals.

6. Demonstrate honesty,
integrity, and self-
compassion while using
strategies to acknowledge
mistakes as opportunities
to learn.

1. Recognize, label, and
describe emotional
and physical stress
responses across settings
and understand how
they promote personal
resilience.

2. Use self-reflection to
determine if behaviors
are reflective of personal
values and goals.

3. Explain how mental
attitude and personal
beliefs can impact growth
and progress toward
achieving a goal.

4, Advocate for oneself by
creating “1” statements to
express personal points
of view, including asking
for help.

5. Respond with self-
compassion when

faced with adversity
and acknowledge

personal mistakes.
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Presentation Notes
http://opi.mt.gov/Educators/School-Climate-Student-Wellness/School-Mental-Health 
http://opi.mt.gov/Portals/182/Page%20Files/School%20Mental%20Health/MT_SEL_Competencies_060921.pdf?ver=2021-06-15-133344-650

Send your state competencies to them and ask them how their program aligns – put the burden on them, not you


Montana Office of Public Instruction
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Integrated Multi-Tiered Student Support Approach for Social Emotional Learning
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Trauma-informed
Practices

Trauma focused CBT | Individualized counseling |
School-home partnership enhanced |

Mentor-based program

Qutcomes

Progress monitoring

Tier 2
Referral process
Group counseling | Self-monitoring

Support groups
Positive peer review | Differentiated reinforcement

Restorative
in Practice

Equity-
focused

Wellness screenings | Policies that promote a safe and
supportive school climate | Supportive discipline |

Adults model emotional regulation | School-wide
expectations | Proactive classroom management |
SEL curriculum integrated with academic instruction

Foundational areas for implementation
Navigate each foundation to learn more
Establish foundational support Honor and elevate youth voice Strengthen adult trauma-informed
and engagement restorative practices SEL
Competencies and Capacity

and plan

Implement equitable School-wide Create partnerships to strengthen Collect and share data on
family, Tribal and community continuous improvement

TI-RP-SEL approaches
engagement
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MT approach is evidence based on years of research  and across multiple studies. It goes beyond promising practices. We will zoom in to each section a bit more


ACTIvVIty

oSmall group review of competencies:
oCircle what excites you,
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MULTI-TIERED SYSTEM OF

SUPPORT ALIGNED




Research summary: Building SEL info MTSS

supports

Middle tier

Increased
monitoring, small
group interventions

Bottom tier
Schoolwide monitoring;
school and classroom

This Phofo by Unknown Author is licensed under CC BY-NC-ND

Data-based decisions Multidisciplinary team

MTSS framework

Image source: Nishioka & Nagel, 2019; p.3

(Bertram et al., 2015; Deming, 1986; Hanover Research, 2019; Jagers et al., 2019; Payton et al., 2008)
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MTSS is a framework that supports a continuum of evidence-based practices. Tier 1 or universal instruction is meant for all students. Additional supports are provided for smaller groups that target specific needs with increasing scaffolds for learning

Data-based decision-making can help determine local needs, engage student and family voice, and identify SEL strategies to implement

Develop and organize a multidisciplinary team to connect SEL efforts to the vision and mission of the district and school, braid initiatives and funding, create a shared set of goals, and gain buy in while ensuring coherence, alignment, and fidelity

*Question: Do you already have a multidisciplinary team in place? How many teams do you have? Do the teams talk to each other? If not, how could they start?  

https://blog.hametbenoit.info/2020/04/14/teams-number-of-simultaneous-participants-shown-in-video-is-increasing/
https://creativecommons.org/licenses/by-nc-nd/3.0/

SEL as Part of MTSS

o Schools can utilize a multi-tiered system of support model (MTSS) to deliver SEL

o The MTSS framework will assist in meeting the varying levels of student SEL needs

o MTSS allows for data-driven decision-making on how to implement SEL to increase
effectiveness and efficiency

Trauma focused CBT | Individualized counseling |
School-home partnership enhanced |
Mentor-based program

Tier 2

Referral process | Progress monitoring
Support groups | Group counseling | Self-monitoring
Positive peer review | Differentiated reinforcement

Wellness screenings | Policies that promote a safe and
supportive school climate | Supportive discipline |
Adults model emotional regulation | School-wide

expectations | Proactive classroom management |

SEL curriculum integrated with academic instruction




LEVERAGING SEL TO
SUPPORT STUDENTS &

EDUCATO RS

Weaving SEL evidence-based p every school




Ryder

Delaloye

Building Capacity for Social Emotional Learning in

Montana Schools



https://www.youtube.com/watch?v=0tqWzXZFK3A

Foundational Areas for Implementation

Foundational areas for implementation
Navigate each foundation to learn more

Establish foundational support Honor and elevate youth voice Strengthen adult trauma-informed
and plan and engagement restorative practices SEL
Competencies and Capacity

Implement equitable School-wide Create partnerships to strengthen Collect and share data on
TI-RP-SEL approaches family, Tribal and community continuous improvement
engagement
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*Foundations highlight what is already taking place in schools; highlight the intention of MT OPI to show how these areas all connect to build a foundation that is inclusive of all the parts 
We will be discussing and expanding on each of these foundational areas in the next slides 




Trauma-Informed, Equity-focused, Restorative SEL

Trauma-informed, equity focused SEL
promotes positive relationships and
climate

Trauma-informed
Practices

o A person’s response to trauma affects cognitive, " QOutcomes

emotional, and social responses

o Ensure a physically and emotionally safe learning
environment

o Recognize the signs and symptoms of trauma Bestorative

in Practice

~ Practices
o Recognize the survival strategies employed by -
stfudents who have experienced trauma

o Educators are in high-stress positions, but when they
have the tools to support their own social and
emotional responses, both systems and students
benefit.

(Source: Crosby, Howell, & Thomas, 2018, DeCandia & Guarino, 2015, Greenberg et al., 2016Hammond, 2015, Herman, Hickmon-Rosa, & Reinke, 2018)
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*Ask participants to read the slide and reflect on where they are already prioritizing and doing work 
Supporting student SEL is a trauma sensitive practice - when students feel threatened and have a trauma response, it is up to adults with the SEL skills coupled with trauma informed practices, to assist students in managing the adverse affects of a trauma response. 
Heightened responses to internal and external stimulants trigger responses in the brain that do not allow for executive functions, such as self-regulation or planning. 
Understanding how trauma influences student development and behavior will enable educators to create inclusive learning environments that support student SEL 
Teaching is complex and high stress. Lack of teacher social and emotional ability to manage stress is one of the major stressors identified . When educators don’t have coping skills to deal with the stress there are a variety of negative impacts it has on the individual teachers, the school system,, the students and the larger community.



Strengthening SEL implementation

Explicit teaching of
SEL skills

Embedded SEL
through learning
environments

All SEL is grounded
in positive
relationships

o Adoption of an evidence-based program
Is not enough. SEL implementation must
have a systematic approach that braids
initiatives and is adapted o the local
context.

o Many factors can influence SEL
Implementation. Quality SEL
Implementation includes addressing system
conditions and adult SEL competence.

(Bertram, Blase, & Fixsen, 2015; Cook et al., 2015; Elias et al., 2015; Hamilton & Schwartz, 2019;
Kendziora & Yoder, 2016; Newman & Dusenbury, 2015; O'Conner et al., 2017; Wanless & Domitrovich,
2015)

23
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“go slow to go fast” or “go slow to go the distance” 
Strong SEL implementation requires careful planning; an EB program is not enough 
SEL should have a systematic approach that braids existing initiatives and local goals and priorities 
We encourage you to implement evidence-based strategies that align with local capacity to implement, local needs and goals, and local cultural values 


QUESTIONS/ COMMENTS®

Holly Mook, MT OPI CSH Unit Dir, hmook2@mft.gov

Ryder Delaloye, Emory University, ryder.delaloye@emory.edu
Michele Henson, michele.nenson@mi.gov
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